
Lesson Plan 3 – Introduction to Arranging and Composition 
Lesson Plan #3/3 

Date of Lesson: November 26th, 2013 
 

Objectives 
Students will demonstrate their ability to: 

• Sight-read examples 
• Perform their own compositions 
• Analyze the compositions of others using a given checklist 

 
Activities/Strategies 

Creating 
• Outside of class, students will finish their pre-compositions maps they started in 

lesson two; students will turn these in at the beginning of class 
• Before the next class, any students not finished yet will create their own final 

projects 
Performing 

• Students will perform the teacher’s examples 
• Students will perform their own projects 

Assessing 
• Students will analyze the teacher’s examples of the assignment using the provided 

checklist 
• Students will analyze each others’ compositions using the provided checklist 

 
Assessments 

• Teacher will use informal assessment (questioning) to have students evaluate teacher 
examples and student examples 

• Teacher will assess the students’ final projects using the same checklist the students use.  
See the link for the checklist under Planning and Preparation. 

 
Materials 

• Musical examples presented visually via the document camera and projector 
• Pre-composition map worksheet 
• Final project checklist 
• Final projects 

 
Class Groupings 

• Full group 
• Individual 

 
Description and Analysis 
 For the final lesson, I presented the rubric by which I will grade the final projects.  This 
rubric was a checklist I gave to each student so he or she could use it throughout the lesson.  This 
guided students as they completed their final projects. 



 During the beginning of the lesson, I reiterated the directions for the final project.  Then, 
I explored examples of what different levels of work might look like according the grading 
parameters of the checklist.  My goal was showing different mistakes young composers make. 
Instead of dominating the opportunities to perform in class, I allowed students to sight-read my 
examples.  While that was a great idea in practice, many of the examples were far too difficult 
for beginning students.  In the future, I will remodel these examples to cater to the playing 
abilities of my students.  Luckily, students were still able to comment on the material of the 
examples and assess what things followed the checklist and which things did not. 

Many of the students will turn in their final projects after break, but I knew from talking 
to students that many of them would be done by the third and final lesson.  A few students 
played their projects for the class while we presented the score visually on the document 
camera/projector.  After the performance, students assessed the composition using the checklist.   

After the first student played his example, many students tried to comment on the way he 
played rather than the content of his composition.  I celebrated his success as a beginning 
euphoniumist, but then redirected instruction to help students focus on what he wrote.  There 
were various levels of comments, from the vague to the more specific.  The more I directed the 
students back the checklist, the greater the quality of comments.  We found that this student did 
many things very well, including his selection of material and his creation of his B melody.  
However, we also noticed that he forgot to use a key signature at the beginning of his piece and 
he could have ended his B section on his “DO.” 

From this experience, I realize that I want to give more students more opportunity to 
perform their own pieces.  In the future, I will expand this creative project by one to two more 
days to allow for that.   
 


